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Preface 

The OSEP Center on Positive Behavioral Interventions and Supports (PBIS) 
is grateful to the students, educators, administrators, families, support providers, 
researchers, and teacher trainers who have worked tirelessly to improve educational 
outcomes for all students and who have contributed to our understanding of the 
critical practices and systems of positive behavior support. 

These materials have been developed to assist local and state education 
agents in their efforts to improve school climate and positive behavior support for all 
students. Downloading single personal copies is permissible; however, photocopying 
multiple copies of these materials for sale is forbidden without expressed written 
permission by the OSEP Center for PBIS. To obtain a personal copy of these 
materials, download www.pbis.org. 

The Center is supported by a grant from the Office of Special Education 
Programs US Department of Education (H326S03002). Opinions expressed herein 
are those of the authors and do not necessarily reflect the position of the US 
Department of Education, and such endorsements should not be inferred. For more 
information, contact Rob Horner (Robh@uoregon.edu) or George Sugai (George. 
sugai@uconn.edu). 
 
  

http://www.pbis.org/
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Userôs Quick Access Guide 

 
 

This guide has been developed to direct users quickly to the appropriate 
section of the SWPBS Implementation Blueprint.  
 

By answering a series of questions, users can go to (hyperlink) to the content 
section that is most relevant to your need: 
 

How should this blueprint be used? 

Go To: 

ñIntroduction to the 
Blueprint?ò 

Topics:  

¶ Purpose 

¶ Users 

¶ Definition of Blueprint 

¶ Using the Blueprint 

What is SWPBS? 

Go To:  

ñSection 1: Overview of 
SWBS?ò 

Topics: 

¶ School Challenges 

¶ Addressing the Challenges 

¶ What is SWPBS? 

¶ Need for a SWPBS Blueprint 

¶ Systems Approach to SWPBS 

¶ SWPBS Characteristics 

What are the basic elements of systems implementation? 

Go To: ñSection 2: Implementation Foundationsò 
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What is involved in the systems implementation of SWPBS? 

Go To:  

ñSection 3: Implementing 
a Systems Approach to 
SWPBSò 

 

Topics: 

¶ Context Considerations 

¶ Implementation Process and Continuous 
Regeneration 

¶ Capacity Building Goal 

¶ SWPBS Implementation Blueprint 

¶ SWPBS Blueprint Self-Assessment Features 

¶ SWPBS Self-Assessment Tool 

¶ SWPBS Action Planning Template 
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Introduction to the Blueprint 

 

Purpose 

The purpose of this blueprint is to give implementers of school-wide positive 
behavior supports (SWPBS) a systems framework for guiding their implementation 
efforts. 

  

 

 

 

Considering adoption of a SWPBS approach

Planning for an initial SWPBS implementation 

Attempting to enhance the accuracy and durability of SWPBS 
implementation

Considering expansion (scaling up) of SWPBS implementation



SWPBS Implementation Blueprint ï Page 6 
 

 

  
 

 

Users 

 The blueprint has been designed for a range of SWPBS users.  

 

 

 

Definition of a Blueprint 

 
A ñblueprintò is a guide designed to improve large-scale implementations of a 

specific systems or organizational approach, like SWPBS. This blueprint is intended 
to make the conceptual theory, organizational models, and specific practices of 
SWPBS more accessible for those involved in enhancing how schools, districts, and 
state education systems operate. 

 
The contents of this blueprint should be considered dynamic and iterative in 

that guidelines will be improved as new implementations are tried and studied, and 
as new research is conducted.  

 

BLUEPRINT 
USERS

School, District, & 
State Level 

Administrators

Staff Developers

Policy Decision 
Implementers

Higher Education 
Personnel 
Preparers

Program 
Evaluators

Educational 
Consultants

Researchers

Technical 
Assistance 
Providers
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Using the Blueprint 

 

The organization of this blueprint emphasizes efficient and effective 
implementation. The contents of this blueprint should be viewed as a ñguideò to 
SWPBS implementation rather than a ñcookbookò of practices and systems. 

This Implementation Blueprint has three basic kinds of information: 

 

 

 

  

SELF-ASSESSMENT & ACTION PLANNING

Structural tools for assessing and planning for 
implementation

IMPLEMENTATION FEATURES

Systems and organzational elements 

CONTENT KNOWLEDGE

Implementation practices, systems, procedures, etc.
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Section 1 

Overview of SWPBS 

 

What Challenges Do Schools Face in Attaining Their Education Mission? 

The mission of schools is to maximize opportunities for students to achieve 
three primary and inter-related competence areas that enable participation, 
contributions, and success in schools and larger communities:  

 

 

Achieving these competence expectations, however, is affected by many 
competing social and behavioral factors. Current data suggest that while extreme 
violence is stabilizing (and historically low), the rate of disruptive problem behavior is 
escalating (U.S. Surgeon General, 2000). The single most common request for 
assistance from teachers is related to behavior and classroom management (Elam, 
Rose, & Gallup, 1999). 

Academic

Social SkillsLife Skills
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Schools struggle with addressing problem behavior for a variety of reasons:  

 

 

School attempts to respond to these challenges often result in an over-
reliance on the use of aversive and exclusionary consequences. For example, 
teachers respond to student displays of chronic problem behavior by increasing their 
use of verbal reprimands, exclusionary consequences (e.g., in school detention and 
out-of-school suspensions), and loss of privileges. If student behavior does not 
improve, school systems increase their reactive responses by establishing zero 
tolerance policies, increasing surveillance, posting security personnel, and excluding 
students from school.  

This over-reliance on reactive management practices is predictable because 
teachers, parents, and administrators experience immediate reductions or removals 
of the problem behavior when they use strong aversive consequences. Therefore, 
having experienced reductions and relief from student problem behavior, they are 
more likely to use reactive management practices when future student problem 
behavior occurs. This situation is described by the classic principle of negative 
reinforcement. Unfortunately, these reductions are temporary and problem behaviors 

Students are more different from each other than similar.

Multiple initiatives overlap and compete for resources and priority.

Fiscal resources are diminishing.

School climates are reactive and controlling.

School organizational structures and processes are inefficient and 
ineffective.

Public demand is high for greater academic accountability and 
achievement.

Occurrences of antisocial behavior in school are becoming increasingly 
severe and complex.

Limited capacity exists to educate students with disabilities.

Media that portrays role models are violent and antisocial.
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typically reoccur, sometimes at higher rates and more intensive levels. Justification 
for the increased use of reactive management strategies is based on the erroneous 
assumptions that the student is ñinherently bad,ò will ñlearn a óbetter wayô of behaving 
next time,ò and will ñnever againò engage in the problem behavior ñhaving learned 
their lesson.ò  

Although the use of aversive consequences can inhibit the occurrence of 
problem behavior in students who already are relatively successful at school, these 
procedures tend to be the least effective for students with the most severe problem 
behaviors. In addition, a number of negative side effects are associated with the 
exclusive use of reactive approaches to discipline (Shores, Jack, Gunter, Ellis, 
DeBriere & Wehby, 1993; Sugai & Horner, 1999; Sulzer-Azaroff & Mayer, 1994; 
Tolan & Guerra, 1994), for example, (a) problem behaviors get worse, (b) negative 
school climate is established, (c) relationships between teachers and students 
breakdown, and (d) academic achievement declines. 

  

What is Needed to Address These Challenges? 

The science of human behavior has taught us that students are not ñborn with 
bad behavior,ò and that they do not learn better ways of behaving when presented 
aversive consequences for their problem behaviors (Alberto & Troutman, 2001; 
Sulzer-Azaroff & Mayer, 1994; Walker et al., 1996). In addition, successfully 
addressing problem behavior requires an increased emphasis on proactive 
approaches in which expected and more socially acceptable behaviors are directly 
taught, regularly practiced in the natural environment, and followed by frequent 
positive reinforcement. 
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To shift from a reactive and aversive approach to managing problem behavior 
to one that is preventive and positive, schools, districts, and state departments must

 

Work for & with all students, since every child entering school needs behavior 
support.

Give priority to continua of empirically validated procedures & systems that 
have demonstrated effectiveness, efficiency, & relevance.

Increase use of relevant & efficient data systems that directly answer most 
important questions for monitoring progress & enhancing practice & systems.

Give high attention to accuracy, fluency, & relevance of how a practice or 
system is being implemented.

Ensure that success & progress are reinforced positively & regularly.

Integrate formally academic & behavioral success for all students.

Emphasize prevention in establishing & maintaining safe & supportive school 
climates that promote & enhance academic achievement.

Expand use of effective practices & systems to district, county, regional, & 
state levels by adopting formal implementation technologies & systems.

Increase collaboration among multiple community support systems (i.e., 
education, juvenile justice, community mental health, family, & medical).

Build school environment where team building problem solving skills are 
expected, taught, & reinforced.

Plan for establishment of sustainable, knowledgeable, & fluent capacity at 
local level. 
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What is School-wide Positive Behavior Support? 

School-wide Positive behavior support (SWPBS) is a framework or 
approach comprised of intervention practices and organizational systems for 
establishing the social culture, learning and teaching environment, and individual 
behavior supports needed to achieve academic and social success for all students.  

SWPBS is not a specific ñmodelò but a compilation of effective practices, 
interventions, and systems change strategies that have a long history of empirical 
support and development and individually have been demonstrated to be empirically 
effective. Decades of converging research have consistently demonstrated that 
these strategies are individually and collectively effective and efficient. In addition, 
SWPBS has relevant applications to educating all students in schools, not just 
students with disabilities.  

 

 

 

SWPBS is

Framework for enhancing adoption & 
implementation of 

Continuum of evidence-based interventions 
to achieve

Academically & behaviorally important 
outcomes for

All students
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SWPBS is the integration of four elements: 

 

 

 

First, SWPBS emphasizes operationally defined and valued outcomes for 
all students. Specified academic and social behavior outcome indicators are linked 
to annual school improvement objectives, local and state initiative priorities, and 
individual academic goals and objectives. Data are used to describe, choose, and 
evaluate goals/outcomes. Characteristics and contingencies of the local culture and 
community are considered. 

Valued outcomes include increases in quality of life as defined by a schoolôs 
and/or individual student's unique preferences and needs and by positive lifestyle 
changes that increase social belonging. SWPBS has been demonstrated to be a 
feasible and valued approach for improving the social climate of schools and 
supporting intervention programming for students who are at high risk for problem 
behavior.  

Second, SWPBS is based on clearly established behavioral and 
biomedical sciences that can be applied to address problem behavior in schools. 
In particular, consideration of the physiological and environmental factors is 
especially important when addressing the needs of students with significant 
behavioral, social, emotional, and mental health risks and issues.  

Operationally Defined 
Valued Outcomes

Research-
Valdiated 
Practices

Behavioral & 
Biomedical Science

Systems 
Change
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In the following figure the major assumptions associated with adopting a 
behavioral and biomedical perspective for behavior are summarized. 

 

 

 

Third, SWPBS emphasizes research-validated practices, interventions, 
strategies, curriculum, etc. to achieve goals and outcomes. Data are used to guide 
which practices should be selected and/or adapted to achieve goals/outcomes. The 
selection and use of evidence-based practices are given priority. Research validated 
refers to studies that directly and systematically examine whether a functional 
relationship exists between the accurate implementation of a practice and important 
changes in the behavior or performance of the recipients of the practice. 

Fourth, SWPBS gives priority to systems change considerations that 
support the effective and efficient selection and implementation of practices by 
school personnel (e.g., teachers, school psychologists, administrators). These 
organizational working considerations operationalize policies and guiding principles, 
operating routines, resource supports, and administrative leadership. Internal 
behavioral expertise and capacity are developed, and data-based decision making is 
emphasized to improve the selection, adoption, outcomes, and durability of 
practices.  

 

 

Behavior...

Can be taught

Is lawful & 
predictable

Is affected by 
environmental 

factors

Interacts with 
biophysical 

factors

Is 
environmentally 

manipulable
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Why Develop This Blueprint on School-wide Positive Behavior Support? 

Conceptually, SWPBS is appealing, and a growing research base supports 
SWPBS application at the individual student and school-wide levels (Horner & 
Sugai, 2008). The first real task is identifying what is required to enable schools to 
develop, expand, and sustain their SWPBS efforts.  

This blueprint is intended to serve as a catalyst for prompting and promoting 
the durable and expanded use of SWPBS for all students at the individual student, 
classroom, school-wide, district, regional, county, and state levels. In particular, this 
blueprint has been designed to address seven important assumptions and solutions 
about ñgoing-to-scaleò with SWPBS: 

 

 

 

 

Be implemented with high accuracy

Be durable and sustained 

Be transportable and scalable

Be deliverable by ñtypical intervention agentsò

Use child outcome and implementation fidelity data to guide decisions 

Reflect and fit the charactertistics of the local culture
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What is a Systems Approach to the Implementation of School-wide Positive 
Behavior Support? 

Commonly, when schools encounter a problem that cannot be solved by 
existing strategies and resources, an expert, typically from the ñoutside,ò is 
approached to provide technical assistance and training. An event is created to allow 
the expert to share and teach about ways to address the problem. The expert 
leaves, and the school is expected to implement the strategy. Borrowing a concept 
from Stokes and Baer (1977), this approach basically relies on a ñtrain-and-hopeò 
perspective: 

 

This approach to problem solving is likely to fail because the focus is on the 
practice, and not on the systems supports (e.g., resources, training, policies) 
necessary to accurately implement, sustain, expand, and modify the practice over 
time. However, the approach is sustained because a temporary solution appears to 
address the solution, that is, implementer adoption is negatively reinforced and 
expert provider approach is positively reinforced. 
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A systems approach considers the school as the basic ñunit of analysisò or 
ñpoint of influence or actionò and how the collective actions of individuals within the 
school contribute to how the school is characterized. Although important, individual 
students, parents, or adults are not the primary context for systems change. Horner 
(2003) indicates the following:  

 

 

 

 

The organization does not behave, individuals within the organization 
engage in behaviors.

An organization is a group of individuals who behave together to 
achieve a common goal.

Systems are needed to support the collective use of best practices by 
individuals within the organization.
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How Is SWPBS characterized? 

SWPBS has six defining characteristics: 

 

 

 

 

  

SWPBS

Preventive

Instructionally 
oriented

Culturally 
responsive

Function-
based

Systems 
implementation 

focused

Evidence-
based
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FIRST, SWPBS emphasizes a preventive perspective that is conceptualized 
within a multi-tiered logic. Specifically, a three-tiered approach has been adopted 
(Lewis & Sugai, 1999; Sugai et al., 2000; Walker et al., 1996). 

 

 

 

 

ÅPreventing the development of new cases of 
problem behaviors for all students and staff, 
across all settings (i.e., school-wide, 
classroom, and nonclassroom settings).

Primary

ÅReducing the number of existing cases of 
problem behaviors by establishing efficient 
and rapid responses to problem behavior.

Secondary

ÅReducing the intensity and/or complexity of 
existing cases of problem behavior that are 
resistant to primary and secondary prevention 
efforts.

Tertiary
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 A preventive approach emphasizes the following guidelines:  

 

 

  

Removing antecedent or preceding factors that prompt, trigger, or 
occasion problem behavior & undesirable intervention practices.

Adding antecedent or preceding factors that prompt, trigger, or occasion 
appropriate behavior & desirable intervention practices.

Removing consequence or following factors that maintain & strengthen 
occurrences of problem behavior & undesirable intervention practices.

Adding consequence or following factors that maintain & strengthen 
occurrences of appropriate behaviors & desirable intervention practices.

Arranging environments so opportunities are maximized to teach & 
practice appropriate behavior & desirable intervention practices.

Teaching social skills and adopting intervention strategies that are more 
effective, efficient, & relevant than problem behaviors & undesirable 
intervention practices.

Removing consequence or following factors that inhibit or prevent 
occurrences of appropriate behaviors & use of desirable intervention 
practices.
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SECOND, an instructional perspective is emphasized (Colvin, Sugai, & 
Patching, 1993; Kameôenui & Darch, 2004; Kerr & Nelson, 2002; Sugai, 1992) in 
which social skills are taught in the same way as academic skills, and the reduction 
of problem behaviors is addressed by teaching functional replacement behaviors. 

 

 

 

ÅInstruction is focused on defining, teaching, and 
encouraging  expectations for all settings, 
students, & staff

School- & 
classroom-wide 

ÅñCoreò skills are taught, often within pre-defined 
curricula & more directly & frequently

For students 
who are at-risk 

of failure

ÅIndividualized, specific social skills are taught & 
reinforced based on functional behavioral 
assessments

For students 
who are high 
risk for failure
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THIRD, a functional perspective (Horner, 1994; OôNeill et al., 1997; Sugai, 
Lewis-Palmer, & Hagan-Burke, 1999-2000) is adopted in which the factors that 
maintain observed problem behaviors (positive and negative reinforcement) are 
used directly to build effective, efficient, and relevant behavior intervention plans.  

A function-based approach has the following features: 

 

  

  

Foundations in behavioral theory, applied behavior analysis, and 
positive behavior support

Attention to environmental context

Emphasis on ñpurposeò or function of behavior

Focus on teaching behaviors

Attention to implementers (adult behaviors) & redesign of teaching & 
learning environments
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The notion of ñfunctionò is based on the behavioral principle of 
ñreinforcement,ò specifically, positive and negative reinforcement (Crone & Horner, 
2003; OôNeill et al., 1997). Positive reinforcement is defined as the increased 
probability of a behavioral occurrence that is associated with the contingent 
presentation of a consequence stimulus (reinforcing). Negative reinforcement is 
defined as the increased probability of a behavioral occurrence that is associated 
with the contingent removal or withholding of a consequence stimulus (aversive). 
The following flowchart depicts how these two behavioral principles are 
operationalized from a function-based perspective:  
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A function-based approach is incorporated into behavioral intervention 
planning at the individual student level (Crone & Horner, 2003). The steps and 
elements, practices, and systems that comprise this approach are illustrated in the 
following figure: 
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Section 2 

Implementation Foundations 

 

 The SWPBS Implementation Blueprint has been developed to support an 
organizational approach to implementation of evidence-based practices and 
systems. Although a systems perspective has been considered widely in other 
disciplines (e.g., medicine, public health, business), implementation science has not 
been applied to educational organizations (Fixsen & Blase, 2006).  

 However, in recent years, work at the National Implementation Research 
Network (www.nirn.org) has been applied more formally and systemically in 
education. In doing so, educational systems have become increasingly more aware 
of the importance of implementation fidelity, durability, sustainability, and scalability 
and greater emphasis has been placed on (a) leadership coordination (e.g., 
management and implementation teams, (b) implementation drivers (e.g., coaching, 
professional development, evaluation), (c) implementation phases (e.g., exploration 
to full implementation), and (d) practice and policy based decision making and 
planning (Fixsen & Blase, 2010, www.scalingup.org). 

 In this section, we provide an overview of guidelines that increase our 
attention on implementation science and SWPBS implementation.  

http://www.scalingup.org/
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  Eleven considerations serve as the foundations for SWPBS implementation:

 

 

Implementation is interactive and informing. 

Implementation involves stakeholders at multiple levels.

Implementation occurs in phases.

Sustainable implementation requires continuous regeneration.

Implementation success is based on multiple criteria.

Implementation selects scalable evidence-based practice.

Practices must be implemented with integrity.

Policy and practice inform each other.

Implementation is systemic.

Implementation decisions are based on responsiveness to intevention.

Implementation is team-based, strategic, action planning process.
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ñImplementation is Interactive and Informingò 

 

Effective implementation of an evidence-based practice requires four 
interactive elements that enable continuous monitoring, informed decision making, 
and continuous self-enhancement:  

 

 

 

Á Outcomes: academic and behavior targets that are endorsed and 
emphasized by students, families, and educators. 

Á Practices: interventions and strategies that are evidence based. 

Á Data: information that is used to identify status, need for change, and 
effects of interventions. 

Á Systems:  supports that are needed to enable the accurate and durable 
implementation of the practices of SWPBS. 
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ñImplementation Involves Stakeholders at 
Multiple Levelsò 

  

A systems approach to SWPBS considers multiple points of support: 
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ÅIntensive & individualized behavior intervention 
planning based on function-based behavior 
assessments & implementation for students 
who are unresponsive to school-wide (primary) 
interventions. 

Individual Student

ÅExpectations, routines, structures, & practices 
for presenting curriculum, designing instruction, 
& managing social climate of classroom 
environments that serves as basis for individual 
student behavior support planning.

Classroom

ÅBehavioral expectations & supports (i.e., 
proactive discipline) for all students & staff 
menmbers, across all school settings that 
together serve as foundation for classroom & 
individual student behavior support.

School-wide

ÅSpecialized behavioral expertise, organizational 
leadership, & implementation resources that as 
unit serves as foundation for effective 
implementation.

District

ÅCollaborative intervention & support efforts for 
students & families that involve mental health, 
public health, juvenile justice, & other 
community agencies & resources.

Community

ÅBehavior support policy, organizational 
leadership, & resource management that 
collectively serve as foundation for district & 
school-wide implementation of SWPBS.

State
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ñImplementation Occurs in Phasesò 

  

Implementation is not a static process, but occurs in a sequence of phases or 
stages. Implementation action planning will depend on the implementation phase. 
Although these phases have been described in various ways, six measurable 
phases are common: 

 

 

Phase Description 

1
. 

A
d

o
p

ti
o

n
 

Composed of three basic operations:  (a) documentation of need 
or problem to be addressed and outcome to be achieved, (b) 
identification of core elements of an evidence-based practice, (c) 
consideration of the features of the practice that fit and do not fit 
current needs and capacity (resources, expertise).  

1. Exploration

ÅNeed, priority, agreements, resources, & outcomes

2. Demonstration

ÅLocal adoption & implementation with fidelity, outcome 
documentation, & visibility 

3. Elaboration

ÅAdapted, accurate, & documented replication, outcomes, & 
leadership support

4. Continuous Regeneration

ÅSystems adoption, implementation capacity, durability, 
planned scale-up,  progress monitoring, & efficiency 
adaptations.
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2
. 

D
e
m

o
n

s
tr

a
ti

o
n

 The emphasis is on establishing full implementation of the 
practice in a subsection of the larger organization. The goal is to 
show how existing resources can be applied to the 
implementation of the practice by real implementers and to 
document whether accurate use and desired outcomes are 
achievable. Specification of practice-related evaluation 
questions, meaningful measures, and efficient data collection 
procedures occurs at the demonstration phase. 

3
. 

E
la

b
o

ra
ti

o
n

 

The objective is to expand accurate implementation of the 
practice and demonstrate that durable outcomes can be 
replicated across sites within the organization. Factors that would 
affect accurate and sustained implementation, cost-effective 
resource management and administration, and controlled 
expansion to the whole organization are assessed and 
evaluated. If other practices or initiatives with similar desired 
outcomes exist, feasibility of integrating or eliminating 
overlapping and ineffective efforts is considered. Careful and 
regular consideration of evaluation questions is important to 
document the impact of implementation. Within the elaboration 
phase, the greater the diversity or variation in the features of the 
organization, the greater the likelihood that the intervention or 
practice may not be as useful or effective as replication is 
attempted (McLaughlin & Mitra, 2001). Variations in cultural 
norms, environmental features, economic conditions, and policy 
adherence will require greater attention to adaptation and fine 
tuning of the organization implementation supports (Menter et al., 
2004). In schools, Payne, Gottfredson, and Gottfredson (2006) 
document that implementation fidelity of prevention interventions 
was related to ñlocal program development process, integration 
into school operations, organizational capacity, principal support, 
and standardizationò (p. 225). 
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4
. 

S
y
s

te
m

s
 A

d
o

p
ti

o
n

 

Focused on developing policy, recurring funding, coordinating 
implementation leadership at the organizational level, and 
establishing sustainable and local implementation capacity. 
Efforts are focused on institutionalizing the implementation of the 
practice or initiative with a particular emphasis on continuous 
regeneration and enhancement such that sustainable and 
efficient economies of scale are achieved. Sustainable outcomes 
and controlled presentation are possible through systems of 
continuous regeneration if priority is given to valued student and 
school outcomes, efficacious evidence-based practices are 
shown to be functionally related to these valued outcomes and 
adapted to the features of the local context, relevance is 
demonstrated through continuous self-assessment and 
evaluation, and fidelity of practice implementation is maximized. 

 

  

ñSustainable Implementation Requires 
Continuous Regenerationò 

 

This four-phase implementation logic is not just about increasing the number 
of schools or units who adopt and implement a practice. Elaboration and systems 
adoption (scaling up) are about ñmanaging projects to ensure that positive impact is 
maximizedò (Menter et al., 2004, p. 9). The complexity and multidimensionality of the 
process increases with scaling up: ñA context-focused approach to scale up 
combines a commitment to establishing an evidence base on the effectiveness of 
interventions, with the recognition that powerful environmental influences mean that 
óprovenô intervention must be implemented with a combination of fidelity and 
appropriate flexibilityò (McDonald, Keesler, Kauffman, & Schneider, 2006, p. 17). 

Successful systems change efforts go beyond simple knowledge 
dissemination to focus on continuous regeneration. Continuous regeneration is the 
iterative assessment of implementation fidelity and service outcomes within a 
planning process intended to enhance the sustained implementation and adaptation 
of a practice so that valued outcomes continue to be achieved effectively and 
economically (Han & Weiss, 2005; McLaughlin & Mitra, 2001). The goal is to 
establish capacity for the organization to ñadapt knowledge and innovations to the 
conditions of different end-usersò (Menter et al., 2004, p. 16). McDonald et al. (2006) 
indicate that ñit may be necessary to tailor an idea, product, process, or solution that 
óworksô in order to achieve consistently reliable resultsò (p. 16).  
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Thus, this process begins with a consideration of four foundational elements: 
(a) ongoing measurement through external or self-assessment to ensure that a 
practice can be adapted to the implementation context (relevance); (b) valued 
outcomes, which have been determined to be socially and educationally important 
(priority); (c) evidence-based interventions proven to be effective in achieving 
valued outcomes (efficacy); and (d) supports for accurate practice implementation 
(fidelity). Continuous regeneration involves one or more of the following emphases: 
reinvestment in maintaining existing procedures, improving the efficiency of current 
practices or in response to changing contexts, replacing ineffective practices with 
more effective ones, reallocating resources to support identification and 
implementation of new practices, and/or increasing capacity to expand practices to 
additional and similar implementation contexts. 

Implementation efforts must be responsive to a variety of organizational 
factors, for example, resource availability, new initiatives or needs, fluctuations in 
data outcomes, accuracy of implementation, personnel changes, etc.  The goal for 
sustainable organization is to establish local implementation capacity that 
emphasizes (a) outcomes that are valued by stakeholders, (b) proven evidenced-
based practices, (c) relevant data and local norms, and (d) accurate and fluent 
implementation. The following figure illustrations the relationship among the four 
elements and the goal to achieve implementation capacity that has priority, 
efficiency, relevance, and fidelity. 
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ñImplementation Success Is Based on Multiple 
Criteriaò 

  

Efforts to monitor progress, evaluate implementation, and measure success 
should be guided by the following criteria characteristics: 

 

 
 

 

ÅDesired outcomes documentedEFFECTIVENESS

ÅDoable by local implementersEFFICIENCY

ÅCulturally & contextually appropriateRELEVANCE

ÅLasting implementation & durable 
outcomes

SUSTAINABILITY

ÅTransportable & generalizableSCALABILITY

ÅConceptually sound & theoretically logicalDEFENDA BLE
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ñImplementation is Based on Selection of 
Scalable Evidence-based Practiceò 

  

To maximize student outcomes, every effort must be made to select a practice that 
is evidence based. ñEvidence-basedò refers to multiple data source questions that 
are used to finalize an adoption decision (adapted from Horner, 2009): 

  

  

 

 The following flowchart illustrates the dynamic nature of practice selection, 
adaptation, implementation, and evaluation. 

Has a convincing functional relationship been documented 
experimentally between the practice and the desired outcome?

Has the effectiveness of the practice been replicated across similar 
populations and contexts?

Has the practice been implemented effectively, accurately, efficiently, 
and durably by real or local users?

Does the practice have sufficient scope to affect multiple educational 
outcomes?

Are measurable benchmarks specified to assess student outcomes?

Do local implementers consider the practice to have high social and 
educational acceptability and value?

Is the practice described with sufficient detail for high implementation 
accuracy and fluency?

Are systems specified for quality professional development and 
sustained and scalable implementation?




































































































































